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PREFACE

© ° If we are indeed committed to providing vocational education
opportunities for all people, then the Developmental Program must
become a viable part of our curriculum. It is clearly evident that -
the lower 25% of most high school.graduating classes would experience

i This writer

great difficulty. in many or all of our existing programs.
will be the first to recognize the fact that we cannot provide for the

special needs of everyone but past experience with the Preparatory
Program proves beyond a doubt that we can help many who might other-

wise end up as: dropout statistics.
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INTRODUCTION

The North Central Technical Institute has since 1959 operated
a progran for several years entitled "Prep" or under the official
" state designation'of.VocatiOnal-Technical»Developmental

This program has_dberated under the traditional concept of ,
assigning students to specific classes, meeting at set hours vith
a specified@ instructor. Recent results with this traditional approach

for this developmental program have been less than satisfactory.

The purpose of this study was. to take a critical look at the present
methods and procedures utilized in 'Prep" with the hope that an
alternative approach for the remedial education program at NCTI's
Wausau Campus could be recommended. -

Objectives of the Study, procedures used, activities conducted, and
conclusions and recommendations are included in the body of this report.




) North-Central Technical Institute

¥

Preparatory (Prep) Program - .

Statements of Philosophy

1. Students enrolled in the Prep program are those who have indicated
_ by high school achievement, entrance examinations, and interviews
that their over-all scholastic achievement and/or maturity indicates
a}need for further training and development. prior to entrance- into
at desired vocationally~oriented program.. ' :

£

2. The primary purpose of the program is to provide an opportunity to
the individual enrolled to further his general academic development.
It must be noted that the Prep program is not interided to serve as
. a make-up program for deficiencies in pre-requisite high school classes.

3. A second purpoSeﬂof‘thé“ﬁfbgram'iéLto give the student an opportunity
to explore various vocational fields, so as to clarify his thinking
in relation to his vocational choice. o

Curpiculum .

1. The curriculum should include an opportunity for the student to further
his academic understanding in the fundamental studies of mathematics.
science ' and English, Realizing that one of the most ©ommon factors
contributing to low academic achievement is poor reading abllity
(both speed and comprehension) emphasis on reading improvement must
be included in the cirriculum, ' ’

. Another contributing factor to low academic acheivement which has been
jdentified 1is poor study habits. It is. therefore. essential that '

- the—development of good study habits and procedures be a major
objective of all classes in the Prep program and that a specifie
_eirruculum for the teaching of good study procedures be included as
an integral part of the Prep Forum. :

3. Realizing that such a curriculum involves only familiar academic
classes. it is advisable that some,other class be included which
introduces almost all new concepts and information in order to create
a feeling of expanding development. Also such a class would give the

students an opportunity to indicate their ability to learn and
comprehend new material. The emphasis in this Prep Forum class shall
be to develop a growing awareness of the world and its people about
us as well as to understand themselves as a growing. maturing young
adult., In short it becomes a group counseling atmosphere.

Student Evaluation by Instructor

Since the prime intént of the Prep program is academic achievement and
maturing the evaluation of the student's progress in the Prep program
classes shall be as follows: g :

1. A pre-test and post-test shall be administered in each of the basic '
classes: science, mathematics Fnglish and reading.

2. Since the primary purpose of this program is sel.f-improvement and
not directed at the development of a specific ¥ocational or technical

e 2 .




sk111 and since the clesses are non—credlt, letter grades will
not be used but rather an indication of progress or achievement
in terms of the individual's level of attzinment. This is to
be expressed in terms of the grade level of. achievement or in-
percentlle scores based upon these speciflc standardlzed tests

Mid-term evaluqtlon is to be a wrltten evaluation to the student
in terms of his rate and extent of achlevement

A. A copy of this evaluation is to be submitted to the Prep
Advisor (Mr. Bursik) by Friday of the ninth week.

B. The instructor shall,take time to dlscussvthls evaluation
with the student, in private, so that the student fully
understands his progress and potent1a1 '

A. The CQT test is to be re-administered to the prep student
‘ two weeks prior to the completlon of the semester by the
Prep Forum instructor. :

B. The results of the CQT, along with the instructor's finel
written evaluation shall be ntilized in counseling with the
student to determine the disposition_of the Prep student.

Any standardized achievement tests to be \sed in the Prep program
(as the pre-test and post-test) must be approved for use by both
the Student Persornel Services Director and the Prep Advisor.

As a result of the evaluation and interpretation of the test
scores, and the instructor's observation during the semester,

the instructor shall prepare s written final evaluation indicating
the student's over-all progress and achievement in the particular
class. ' : '

A. This statement is to be in the Prep advisor's possession
no late than the end of the 16th week of the semester. .

B. In order that this statement can be prepared accurately,
it is recommended that'the instruetor keep an accurate record
of the student's class behavior; such as absence, tardiness,
promptness of assignments, other study habits, ete.

C. An‘anecdotal record shall be miintained for each student.

D. The instructor will also indicate, in his written evaluation,
* whether or not he feels the student is prepared to enter into
a SpGlelc major course of study.




METHODOLOGY

Objectives of the Study

l.

2.

.3.

u'

. §
Activities and Procedures

- To identify the remedial educational needs of the students

through appropriate evaluation testing techniques.
To obtain NCTI instructor reactions to present Prep program.

To see what others are doing in remedial education in terms
of programs and curriculum materials. ’ :

To develop a program to meet the specific needs of individual
students for remedial education..

Objectivé #1:

1. Review present testing evaluation practices for
_entering students. ' :

2. Identify other possible tests.
a. Review literature
b. falk to others (visit other programs)
c. Correspond'with ACT, etc.

3. Suggest alternative methods of evaluation, if feasible,
based on results in 1 and 2 above.

Objective #2:

1. Interview present instructors teaching Prep classes.
2. Interview selected instructors in majors (one each area).
3. TInterview Department Chairman.

4, Interview student services.

Objective #3:

1. Identify successful prep programs, VTAE schools and others.
a. Select and visit - program design, curriculum materiais

2. Secure materials from other schools.

4L~ f) _ . v




3. Contact publishing éompaniés v
4. .Review literature .
Objective #u:
1. Sybmit program recomméndations with aiternati?es.
2. 'Report should show staffing needs; schedules, éost
estimates, equipment—and supply costs. Implementation
might be in phases. .
A PERT Chart outlining the overall plan of this report is contained
in Appendix B ~ |

. - Specific objectives which were to be accomplished during the summer

\ "~ of 1973 are stated in Appendix C'
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FINDINGS AND ANALYSIS

Student Remedial Education Needs

Remedial education nééds_of students entering the developmental
progrem were identified through a series of diagnostic tests
given at the time of enrollment at NCTI. All students were

- pre~tested in the following areas: reading, English (grammar

and spelling), math, nautral science and study skills. Other
tests given were the Kuder Interest Inventory,.Otis-Lennon Test
of Mental Ability and the Minnesota Personal Problem Test. In
addition, a math placement test was given to students who planned
to ‘enter programs requiring a background in algebra.

o .

~The bibliography (sppendix A) provides a list of materials read
‘revealing what others were doing in developmental programs.: Reports
of visits to other schools and participation in a learning resource

center workshop are included in appendix D.

Reactions from faculty members and counselord related to the concept
of doing more diagnostic testing so that instructors vould have more

 information about students individual problems, both educationally,

and medically follow. :
' . ' .
Instyuctor reactions

Interviews with instructors and department chairmen provided the
following. comments: . ) '

"We need more information about our students before or as soon
as they enter our classes. If we were more knowledgeable of

' their strengths and weaknesses, we might be better able to
help them."

"Fewer students per class. There is no way'that an instructor
can adequately handle the same number of students in a remedial-
class as compared to a 'regular' class." b

"Instructor specialization. [Allow a few instructors to
specialize in remedial programs. Working with developmental
students, one hour, associate degree majors the next, diploma-
program majors the next, etc. is difficult.”

"Strive for a better working relationship with student services."

"Program assists in 'beefing up' program entrants for second.
semester."

"Essential if we are to serve lover quartile of our high
school graduates."

! o




Otper Schools //(/

Visits to several schools were made toastudy the approach and

techniques utilized in their learning resource centers and other
individualized instructional programs. Several sample .packages . _
were obtained from both Fox Valley and Waukesha Technical Institutes.

These materials were very helpful in that they were utilized to
design the basic format for the NCTI instructional packages which
were later used in NCTI's Learning Skills Center. Various students
were interviewed at Fox Valley and their reactions to the individ-
uallzed ‘mode of 1nstruct10n appeared to be very positive,

Seminar at Western Wisconsin Technical Institute on June 10-13, 1973.
This seminar was very beneficial in that it was conducted by several
key educators who had several years of experience establishing and
evaluating learning resource centers.. Many pitfalls were avoided
'ds the result of attending this conference, See appendix D for a
more detailed elaboration on these visits.-

i ' Two NCTI faculty members part101pabe% in the Learning Resources
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CONCLUSIONS AND RECOMMENDATIONS

A learning resource center (LRC) should be developed. It becomes
increasingly evident that ‘the many varied individual needs of
students enrolled in the Developmental Program cannot be met

" through the traditional classroom approach. There exists a strong
need for opportunities to individualize instruction.

It is a recognized fact that the extreme change to a "work at your
own pace," or "dome in to the LRC whenever you want" concept wild
not work with the particular segment of the student population we'
are serving in the Developmental Program. With this in mind, it
is recommended that individyalized instruction be incorporated
within a highly structured setting. ' S0

Students should be assigned td}wbrk in the LRC in blocks of time,
probably 3 or 4 hours. Within that block of time, the ipstructor
involved will have the flexibility to work with the student in various
areas for varying periods of time. For exaMple, a student (in a 3
hour block of time) may spend 20 minutes working on Reading Improve-
ment, 40 minutes on English Review, and 120 minutes on Arithmetic
Review. This sort of flexibility provides for better meeting
individual needs as opposed to the present structure which would
provide for 1 hour in each of these areas. ' :

" The content of the following courses should be offered through

the LRC:
1. Arithmetic Review
2. English Review ;.
3. General Physical Science (except lab)
4. Prep Forum
5. Reading Improvement

The course presently known as Prep Forum should be dropped from the "
curriculum. The title is confusing and its content should be included
in the Reading Improvement and English Review courses. L

Instructors working in this area should be totally committed to working
with this segment of the student population. Their work load should
be entirely within the developmental or remedial area. The "shifting
of gears" necessitated by having Associate Degree students, Diploma
Program studfnts and Developmental students is highly undesirable.

It is . recommended that one person have 25% of his work load in the
- area of advising and counseling students in this program. Preferably
this should be someone who has gxperience in working with this type of

m
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‘student.‘ An approprlate educational background should also be
required, The 25% of one person s work load should be sufficient -
for-40-50 students.‘ i . -

An altermative -to th1s proposal might be to reduce the load of

all instructors in'the program te a 6 lesser degree. This would enable
all to share in the guldance/counsellng responslblllty. It may also
be the case whereby smaller numbers of students enable the instruc-
tional staff to accomplish th1s task in the normal work schedule.

The student/teacher ratio should be 15:1 or less.. It must be

: recognlzed that more individual help must be provided for: students
in remedial courses.' This cannot be compared to the Secretarial
Science ATL where students are highly motivated and in most cases

not from the lower quartlle of- their high school class. '

It is recommended that para—profe831ona1 staff not be employed in
this program at the present time. Instructional staff working in
this area should make recommendations in the future as to whether or
not to employ para—profes81onals. . N

The primary responsibility of Student Services should be to 1dent1fy
potential students and counsel them into the program.. Identification
should be based on the success-failure probability of the student in
hie specifie choice of major. The decision to counsel a student into
the Developmental Program or permit immediate entry into his choice

of major 'should be based on an evaluation of test results, high school
-record, and personal interview when necessary. A

Success experiences are essentlal to these students. With this in

. mind, it is recommended that accurate records be maintained in the

form of progress charts. performance records. or task completions.

In this manner. the student will be able to quickly assess his achieve-
ment in a given area. This will require the development of a systematic,
consistent’ evaluation procedure for each of the courses offered. A
developmental record form (see appendix F) was developed to accomplish”
this objective. This form should help to facilitdte information
retrievable for future research. The follow-up study. for example. which
was completed in August of 1973 (appendix G) involved many hours of .
researching microfilm in the Student Services office., Questionnaires.
also had to be mailed to 89 dropout students to ga‘her pertinent data.

It appears significant to note that 148 out of the original 169 students
who entered the developmental program from 1970-1973 completed it.
Follow-up studies such as this need to be expanded so that NCTI can

keep an on-going tabulation on how many students enter the developmental
program. how many complete the developmental program how many enter a
major, change majors and graduate.

\\ r

In addition to regular courses in the IEVelopmental Program, the student
should be permitted to take at least one course in his choice of major.
Major instructors should be contacted to deterﬂlne which courses may be
appropriate. :
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With the 1mplementat\on of the T and I Occupational Survey course,
students Would be ablé to-explore a number of program offerings.
These programs would include:  electronics, electronic servicing,

- mechanical design, mechanical drafting, residential .design, -graphic
arts, machine tool operation, agr%cultural mechanics, automotive
technology and welding

NCTI should also ‘consider the development of a similar exploratory
course in the area of businéss admimistration. This course would
include exploration in-the programs of: . marketing, merchandising, -
data processing, accounting, secretarial science, clerk typist and
1nsurance.

It is hoped that eventually the programs at the Antlgo campus can
also be included in this list.

.An alternative plan, discussed with Mr. Battist, would be to provide
‘observation and lim;ted participation within the various major areas.
A teacher—coordinator would work\closely with major instructors in
setting up these sessions concurrent with regular classes. This
course might be titled "Occupational Exploration Also included
might be library assignments, field trips, and other planned learning
activities. :

It is recommended that all courses be offered as credit courses.

With the implementation of the new grading system, the student would
have the choice of taking these courses for éredit or non-credit:
‘Although the. credits earned for Developmental Program courses would
not count toward graduatlon in a major, it would aid in removal of
the stigma of having to 'take non-credit courses of a remedial nature.

Provide for special summer employment of instructional staff each

year for the purpose of evaluation of the progran and further development

of curriculum materials. A period of time where concentrated effort
may be expended in this area will prove more effective than scattered
hours throughout the year., '

It would also be desirable to hdve the.instructional staff meet with
staff members of other schools with similar program, review their
curricular materials, and view their facilities.

It is recommended that this be an open entry, open exit program to
the fullest extent possible. The program should be designed to meet

the immediate needs of entering students It should also take into
account the varied learning abilities a d learning rates of the student
population. / )

It 1s appaTEnt that enrollments will fluctuate from time to time but
this ih no way should affect the continuity of the program.




APPENDIX




_ . APPENDIX A
» Library Magazine Bibliograph& |
for Prep Program

ENGLISH

b

Barbar, J., "Helping Johnny Mechanic Conquer English." ‘American
Vocational Journal 47, (March 1972), p. 4S.
B A : »
Goldman, L. "Teaching Grammar by Gimmick." Adult Leadership 19,
(November 1970), pp. 159-161. :

o,
o

Johns, J. L. "List of Basic Sight Words for Older Disabled
" Readers; Dolch Basic Sight Vocabulary." English Journal 61,
(October 1972), pp. 1057-1059. .

-~~~ ¥ Johmson, S. T., "Remedial English: The Anglocentric Albatross?"
’ College English 33, (March 1972) pp. 670-685.

ar,
”

* Lamoureux, D., "ABE and the 20th Century Pioneers; Adult Basic
Education Classes in Berlin H H." Today's Education 59,
(January 1970) pp. 60-61. '

4 Méssey, E. G., "Wanted: English for Vocational Students."
" English Journal 60, (January 1971), pp. 116-120.

.ty

Perry, L. D., Jr., "Teaching Vocabulary tco Slow Learners.
Clearing House 44, (November 1969) pp. 164-165..

Russo, L., Di. and S. I. Aven., "Does Remedial English-Help for
College Freshmen." California Journal of Educational
Research 22, (January, 1971) pp. 5-8.

% Stanford, B. D., "Fostering Practical Communication Skills."
English Journal 59, (October 1970) pp. 967~969.

*;Tally,AD. S., "Teachihg the Hard to Reach." English Journal 61,
(October £972) pp. 1054-1056.

% Wood, G. E., "Provided: English fpr Prevocational Students." [
English Journal 61, (March 1972) pp. 385-388.

. . ; ‘
% starred items indicate that NCTI Library has the magazine :
|
\
|
|
|
|
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Library Magazine Bibliography -
for Prep Program

SCIENCE

o

Klein, S., "Man Made World; Direct Participation Classes."
Science Digest 72, (August 1972) pp. 17-22.

Quayle, T. P., "Individualized Science for the Slow Learmer."
Today's Education 59, (March 1970) pp. 50-51. .

#Steften, D., "Evaluation of Basic Science." Scierice 174,
(October 1971) p. 105. . ,
4
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Library Magazine Bibliography
_ for Prep Prograﬁ::;
. READING

\‘ Ahrendt, K. M;, "Adult Reading Improvement Program." Reading -
Improvement 8, (Spring 1971) pp. 7-10.

Brescoe, C. D., "Reading Program with Lay Aids and Programmed
Material." Cle&ring House 43, (February 1969) pp. 373-377.

Humphrey, J. W., "Remedial Programs: Can They be Justified?"
> Journal of Reading 15, (October 1971) pp. 50-53.
N -

* Karlin, R., "What Does Research in Reading Reveal About; Reading*
and the High School Student?" English Journal 58, '(March 1969)
ppy 386-395. o :

McGinnegéﬁD. J., "Teacher's Treatment of the Disabled Reader."
/ International Reading Association Conference Papers (Reading
Difficulties: Diagnosis Correction and Remediation)ly,
(1970) pp. 194-201. _ 1

Marani, G. D., and R.K. Calder, "Six Questions to Improve Reading
* +8kills." Industrial Arts and Vocational Education 60,
(November 1971) pp. 30u4.

% "Promising Reading Programs." School and Society 100, (January 1972)
pp. 6-7. '

% Ricketts, M. E., "Remedial Reading via TV; Electric Company."

Today's Education 60, (October 1971) pp. 51-52.
|
\
|
|
\

Rudd, J. C., "New Approach to Reading Efficiency." English
Language Teacher 23, (May 1969) pp. 231-237.

Stebens, L. D., "Retention of Gains in Reading After Five Semesters."
Journal of Reading 13, (February 1970) pp. 339-344,

* Smith, C. B., "Let's Be Practical About Reading." ‘American Education 5,
: (August 1969) pp. 28-3l.

% "Why Poor’Readers Fail to Improve." U. S. News and World Report 68,
(May 25, 1970) p. 80.




Library Magazine Bibliography

«~ for Prep Program

7 ‘MAFHEMATICS <:_,f

Bettenger, M. L., "Comparison of Approaches for Teaching Remedial
Courses at the College Level." 'Mathematics Teacher 65,
(May 1972) pp. ussigss.

\ .
Goldberg, R., and H. Grobman, "Helping Pupils Fail Algebra."
Clearing House 46, (April 1972) pp. 468-470. *

% Lewis, B., "Underachievers Measure Up." American Education 5, )
(February 1969) pp. 27-28.

_Mueller, F. J., "Math Lab." School and Community 56, (November 1969) N\

L

pp. 4h4-45. ) \

Schiele, G. I., "Three by Five Card Plus an Opaque Projector Plus - \\\
an Ice Pick." Arithmetic Téacher 16, (November 1969) pp. 533-535.

Vruggink, E. H., "Some Pros and Cons of Performance Contracting in
Mathematics." Mathematics Teacher 64, pp. 484=-485.

- - ‘:‘ .
* starred items indicate that NCTI Library has the magazine
\

\
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APPENDIX B

Define Dbjectives

. Prep m»aw.wmaam»:%
Jan ="May 25, 1973

1

E

"March 7 March 15 April 1. April 15 May 1 May 15 May 22
_ _ ) _ [ | 1
- Review
Literature
Mmswi Identify Test Summarize
- 4« mmwzﬂ Alternate Consultants Test
esting Tests In? Results
- Program
i
: , (e
Interview - Talk Talk with =
| | Present With Department | Summarize — -
_u_.nv Major Chairman Interviews
Instructors Instructors : m Revise and mmno_,."
St - H ’
o m:r || 54 Submit ] Presented
. oug -Final .
. Finalize - w To
WQ&E:.? Interviews Summarize T Draft -3 Report Board
. . Q
- O_JO.O m Scheduies Start School  Visitations | | School \ &
To Visit ici
And Visits uy L
Agendas — \
i \
Contact Sales . wﬁﬁé \
[FRepresentatives o .mnuzoa
Establish Prep . :
| | Ac/Hoc Advisory Meet Meet
" | Committee
O
&l

Aruitoxt provided by Eic:




APPENDIX C

North Central Technical Instltute
May 18, 1973

Objectlves for- Developmental Program
to be Accomplished Durlng the Summer of 1973

Thomas Kerkes

1o.

11.

12.

13.

Supervise and coordinate all of the activities of the program.
Establish a new pert chart for all summer work.

Interview Dr. Bens at Stevens Point.

.Obtain additional information on the DACUM concept and help determine

how this will apply to all areas of instruction in the learning
resource center. DACUM will not work in a traditional environment

of tests, authoritarian instruction, and rigidly structured activities.
I will work with the instructors to: ‘

. Establish general areas of competence.

. Identify skills required in each area of competence.

. Sequencing skills.

« Structuring skills into a finished profile. ,

. Establishing rating scales for measuring skills.

. Selecting and developing prlnteq materials.

. Help develop alternatives in media and modes of 1nstructlon.

omMHOOwW >

Coordinate the development of the basic format to be used in
developing individualized learning packages.

Check to see if tests (pre and post) are congistent with the
behavioral objectives established for the various* courses.

Help to assemble resources, providing situations through which the
student can practice the behavior specified.

Coordinate the development of self-tests and performance tests.

Get a commitment .on the part of every instructor to the learning
philosophy used in the developmental program.

Develop an inventory sheet to be posted in the center.
Identify staff and their qualifications.

Develop an in-service training program to prepare new staff for
the center.

Prepare the ground work for a public relations program.

.«:2.
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15.

16.

Start work on a meaningful budget.
O .
‘Help to determine how career education fits into this program.

Work with student services to determine how our students will
be identified and filtered into the program.

Larry Kaffine

1.

Develop alternate tests for arithmetic review. Students have
differing completion times so Larry wants to develop a series of
WA, UB," UC," tests to use as alternates.

Individualize the Algebra course. He will break this traditional
course into packages and tapes.

- .

*Work with student services on developing some interview and
counseling techniques appropriate for an approach to the DACUM
concept. (All learning resource personnel will interview and
establish a working relationship with each student on a one-to-one
basis.) . -

" Prep Arithmetic Curriculum Develophent.
Materials to be developed will consist of:.

A. Tests for individualized instruction.

B. Packaged materials for individualized instruction.

C. Present programmed text has 38 units-of work. He will be
writing tests to correspond with these units. Each unit,
or group of units, will require several tests. This will
be necessary because on an individualized basis, any student
who fails & test must review the materials and continue
testing until an acceptable level of proficiency is obtained.

D. Packaged materials should be developed in the following areas:
Ratio and proportion, formula manipulation, metric system by
ratios, powers of ten. He cannot possibly develop all the
above packages in the allotted time of two weeks. He will
concentrate his efforts on ratio and proportion for there
is great need in this area.

John Baﬁman'

1.

Redevelop sections of the old prep forum. John will integrate the
use of Time or Newsweek along with the Milwaukee Sentinel into his
reading program. John will also find some more appropriate short
stories for his students to read. (Find relevant material.) -

Develop packages from some of the adult basic education materials
‘we have on hand. He will first identify the basic units.and
objectives as related to DACUM.




3. Work on developing a suitable student progress report sheet.

4. Obtain copies and reading levels of all textbooks used at
NCTI, and determine how these texts can be used in the
Pearning Res. Center.

‘A. Inventory, catalog, and evaluate materials presently in
‘possession of NCTI which are relevant to our program.

B. 8tudy and evaluate the ever increasing wealth of new
materials and methods now in use or recommended for use
by authorities in the field. ]

C. Evaluate two aduio-visual package programs (Learn, Inc.,

and ' _.) Purporting to have achieved

measurable success in attaining education objectives through

individualization of the learning process in reading and

English; formulate and evaluate a battery of diagnostic

instruments which will indicate a student's level of

' proficiency on any given point in time.

D. Formulate and evaluate pre- and post-tests which will yield
a substantive measure of a student's progress.

E. To discourse and exchange ideas by visiting Marathon Center
Campus and other local agencies deallng with developmental
deficiencies in students.

F. Design a flow-chart of furnishings, materials and activity
centers to ensure an orderly interplay of students and
resources. :

.G+ Devise and write a tentative curriculum which may be
- implemented in the fall quarter of 1973.

H. Devise or recommend the acceptance of commercial programmed

" - English Skills Packages which will be utilized by an
experlmental group as its sole 1nstructlonal experience.

It is hoped that post-testing the experlmental and’ control
groups may provide meaningful data upon which a reliable
generalization as to relative effectiveness of innovative
and traditional classroom methodology.

~ Jake Bursik
l. He is assigned the responsibility of teaching the basic science
course in the Dev. Pr. curriculum; primary emphasis would be
placed in developing materials for this course.
A. Existing materials would need to be collected and reviewed.

B. Some materials should be developed for independént study.

C. Pre- and post-tests should be found or developed.

D. Lab experiments should be set up along w1th a schedule for
conducting them.
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\
2. Some time should be spent with John Bauman in incorporating *
portions of the 0ld Prep Forum Course into the course content
of English Review or Reading Improvement.

3; Time permitting, he would like to work on the develepment of
a diagnostic testing program to be used with all students
enterlng the. Dev. Pr.

4. The DACUM concept should be given con81aeratlon and some aspects
may be incorporated into our program.
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Learning Resources Seminar

June 10-13, 1973

Western Wisconsin Technical Institute

¢

This Seminar was conducﬁe! by several key people who have had several
years of experience in the field of learning resource centers. 2all of the
people however were either from Junior Colleges or four year Universities.

Individualized instruction was defined as self pacing . instruction using
different modes te\a\;omplish individual objectives. The traditional system
presupposes failure and normal probability in a lock-step approach. Under
this system time, and instruction remain constant whereas in individualized
instruction time, instruction, and assignments vary. Theoretically under
this system, each student can learn by modes best for him. The following
basic model was offered as an example:

. Instructional System

—-3 Appraisal of Learner
— Joint development of content and related goals

Prescription of behavioral objectives

- Pre-testing = ~-=-mee Yes

v

No

—— Application of Optimum Learning Sirategy

Achieving Objectives

Yes

¢ Formal Feedback next process ——»

The first step in individualizing instruction might be to break the
present courses down into mini courses. The first data to be packaged should
be lecture material covering terms and definitions. The student can easily
learn these things on his own. He can  later demonstrate his undexstandings
at seminar sessions. This is where the teacher plays his most important
role. Students can be graded on their seminars and recycled if they fail.

21 - -~
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C T ,©* . *  LEARNING RESOURCES SEMINAR

T | Under ind1v1dualized 1nstruction the student is allowed to stretch

v . .. *knowledge.out. There is a danger in this in that if you stretch it out

- - 'too far the student cannot keep current in applying his knowledge. Dead-
lines mist be.set. When Waukesha first tried individual instruction,
hardly anyonevcompleted the -courses. :

-

FRN | 4

) Dialogue is important in setting up the program. Committees should
be established ‘to get some eross-sectional input. -

T T *

"."One session was devoted to computerized data in a developmental
program._ This would be relevant if we ever established a testing center.

Some new functions which a. developmental center could serve Were
R mgn*ioned' *Small groups could use it to- "brush-up'" on some skill they
v 7 . |need to get a job or a promotion. A meal ticket approach might be used
" where a° ‘student Buys a-ticket for $12 and is allowed to choose any twenty \
lessone. : : : ‘ T
Programs should be -set up so that they can be easily updated. This

.- means that all hardware should be closely examined. The following hardware
was recommended.

T

o . 1, coxco (slide, sound)
: 2. Telex'tape recorders for good audic reproduction
3., Ducayne filmstrip projectors
4.'.Video tape cassettes
The following recommendations were given on the lab cperation.
l.r"Allow'the student about 40 minutes to master a 20 minute tape.
v, 'AllOW'plenty of time for orientation. . .

3. Teath the student how to properly operate the equipment (no more than
. two pieres at a-time). . ,

:4. Use student aids (work study) especially the first week of operation.

5. Give comtplete directions on everything or they will ask a million
' questions. ; o
\
\

6. Make the first packages simple so the student can experilence success.

7. Pass out evaluation sheets every week. Students can leave them in a
* box. ‘

8. ,Don't'get'hogged down with make-up work..
9, "Nake’thejlessons self sufficient (lower learning levels).
10. ﬁCorrelate tapes with eQuipmeut (Sony with Sony).

11. Avoid.the vending machine idea.
Q . b '-- . ’ 22 : o>
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12,
13.
14,
15.

16.

17.

'\\ R 3 RN -

by

N, : !
5

Buy ready maéé packages,i% you can find.them suitable to your.needsf
Show ﬁhe student the relationship between the packages.

Avold having the students wait for‘eéuipment.’

Break large segments into smaller segments.

Use a lot of humor and vaudeville tactics, especially in the early
packages. : ~

Keep the "meat" in the peckage. Don't have the student running around
the school. )

.

We were able to bring back several samplés of learning kits and packages
and established some .good contacts. This was a very worthwhile seminar. °

23 . .
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SCHOOL VISITATICH REPORT - FOX VALLEY

‘John Bauman and I visited Fox Valley Technical Institute on June 18,
The physical plant which was designed for individualized instruction is
divided into several svbject matter areas. Thils arrangement appeared to work

"well with a limited number of students. I was told that there 1s a noise

factor during the régular school year. They plan to add a few movable parti-
tions soon to separate some of the areas. Each subject area has its own
check-out area which utilizes a rass retrieval system. Fox Valley uses the

" concept approach rather than a se¢quenced approach to instruction. .Thig means

that the various subject areas can draw freely upon each other for concepts.
A student who is having trouble understanding the occurance of blond hair

and blue eyes in Psyc unit for example can pull a package-in math on proba-

bility.

Fox Valley has an impressive array of hardware and software. I checked

" out some learning packets and found the quality of cassette tapes to vary

from poor to excellent (according to audio production standards). The
tapes appeared to have both written and oral identifications to facilitate
student use. The tapes are played on AVIDI players equipped with headsets.

Pred Timm was very generous in supplying us with master lists of all of -
their materials. We can secure cassette tapes by sending them some 60 minute
blank cassettes. They will record the material and send it back to us. We
could then sort the material out on separate cassettes (10-30 minute sections).

- Timm contends that they have encountered some success with visualizing
their listening tapes. This 1s an example of the type of innovation which
must accompany individualized instruction. Irdividuali-.ed imstruction is not
Just "packaged learning.'" The instructor should not bz .. vending machihe who
gays : “nere kid, take this package and get lost," or "ire you back again:’

I would not recommend individualized instruction unt:l he follow1ng conditions

" were met: .

&

1. Objectives are properly written.

2, Traditional coursss are validated so comparisons can be made with

' individualized instruction later.

3. A delivery system is developed.

4. Agreement on course content among all the instructors teaching
the course. All%: the majc insiructors to have some input of
ideas: Allow adVisory comm.ttees to have some input of ideas.

5. Have enough packages so that students will not run out of material.

6. Have at least three forms of every test. )

7. Allow for different modes of instruction. Avoid too much print
oriented material. Different modes will be needed to recycle
students who might fail the first time.

Fox Valley is using colored video tapes which have made quite an im-
pression upon the students. (something new). Some of their most heavily
used tapes in the social studies areas are the propaganda tapes. Their
Collier Macmlllan program has bcen successful in communications.
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I interviewed several students to get their reaction to individualized
instruction. One said that: "I have been away from school for fifteen years,
I-feel confident that I can get started without competing with. recent high
school grads." Another said: "I feel like an adult and yet I can get all of
the personal help I need."” One student however said: "I think that sometimes

we get too many packages."

. ¢ Most testing and record keeping functions will eventually be handled
through a 370 computor. Test items can then be randomlzed All teste are
presently locked up at the subject area counters. One of ou long range
goals might be the development of a testing and mass retrieva

" I had an opportunity to talk to a Psycoiogy instructor who supplled me
with several units {individualized in psyc. and soc\). These units appeared
to be in a workbook type format and offered little variety to the student.

Federal money) for

Fox* Valley has worked on this system (with the aid of

four years and have committed over 4000 man hours to the development of their

One section of shelves alone contained over

~

‘general education programs.
$11,000 worth of tapes.
I feel that we should attempt to write somevFederal‘projects (something

with a new emphasis) which would utilize individualized instruction .to help

: get us moving in general educatlon toward individualized instruction:
' e
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School Visitation - Waukesha

We visited Waukesha Tech. on June 19. My. Catania talked to us about
the' pros and cons of individualized instruction at Waukesha. They originally
had a "come when you feel like it" policy which was disasterous, attendance
dropped off eighty per cent. They now have mandatory attendance for a

minimm number of seéssions., . , L
" Waukesha too has found that they have,;oe/ﬁgiy open areas, they also
“have:.a noise prcblem which they hizf/ﬁhtéﬁbted to remedy by extending their:

partitions and covexing themn with-Carpeting. The cost factor in individualized-
 instruction for them is ast-gnomical. They went to individualized instruc- '
tion with a tradi%ignat/ibad formula and have ended up paying virtually all

of.tf:if/ifig£nétbrs for overloads. .

~_Waukesha does not like to give out their materials. (They have found

////////fﬂgz’most‘people take and do not reciprocate.) We did manage to obtain a
few. sample packets with the understanding that we would send them something.

We talked to instructors in all areas of general education. Several were

working on Summer projects. to individualize various courses. We’coq1d consult
‘'with the following people if we seek any help: .

l. Gerxy Qaily , Math and Data Proc. Math

2. Jim Clark
" " Bill Devlin , Science

3. .Leigh Barker

Liane Dolezar 'Communicationé
2 4. -Jim Tegtyeyer ‘ Cu:ri&ﬁlum Specialist
5./ Ken Race | Economics . ‘
6. Larry Steg$ll N . Social Studies

‘ It appeared that Fox Vallsy was better equipped than Waukesha (offéred

different modes of imstru=tion.) B
Adult basic education is separate at Waukesha. They operate in a store

front downtown. They have a heavy concentration in their reading program
‘grades 1-8. They get a cross section of people into their program. Handi-
capped, slightly retarded, immigrants, and a variety of drop-out cases,
They use three basic types of hardware: the autotutor, Audix, and tastisti~
scope. They like to recycle successful people back as tutors. Their lab
runs in shifts from 9:00 a.m. to 9:00 p.m.

They are also moving to shifts in their fegular programs. Econ, Psyc,
etc. with each having one instructor working from 4:30 p.m. to 9:30 p.m.

It appears that we could utilize out.present facilities for indivigdualized
instruction. This could be initi :

subject area at a time.

ated in a three classroom complex in one




We should and are surveying our present materials. They must be placed
out in the open on shelves where students see and use them. We could easily

develop our own coding systom for these materials in each subject area.

We feel that this trip was very worthwhile and has equipped us with the

knowledge necessary to implement changes in the developmental and regular
programs. '
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NORTH CENTRAL TECHNICAL INSTITUTE ) . :
.STRUCTURE AND FUNCTIONS

HIGH SCHOOL ,CREDIT
PROGRAM

LEARNING
SKILLS
CENTER

. CAREER
SELECTION

“fIDEVELOPMENTAL
PROGRAM . |

“ADULT BASIC EDUCATION
PROGRAM

_The developmental program is desaned with built-xn snudent flexibility
to meet the needs of all students full or part-time who can benefit from one

or more of the developmental experience offered.

The developmental program is housed in a newly remodeled Learning Skills

Center. This will serve as a home base not only for the deVelopmehta;:Qubjects

but aiso for the High School Credit and Adult Basic Education programs.

The Learning skills Center is also open to students enrolled in regular
prOgrama‘wno just want to "brush up'on etudy_skills or reading, for example.

Other students may come in'to survey and explore a vatiety of career
opportunities.

Student Services will evaluete each student entering NCTI threugh the use
of entrance_eXaminations, interviews and evaluations of over-all scholastic
achievement. |

The students who appear to have scholestic deficiencies or whe appear to
need special help to achieve his wocational goals is counseled into>tnat
part of the developmental program thch will best meet his needs.

'Some students will have low basic academic levels and not be able to use
arithmetic, reading, writing, speakinq, speiling and listening skills constructively.

These students could be below or above the ‘eighthgrade level of achievement

»

Those below the eighth grade level of achievement will be assxgned to the
developmental program as Adult .Basic Education Students. These ltudents may -
elect to study for and take the high school equivalency examination. The only
requirements are that the student must be 16 years of age to enter, and he must

be 19 to write the high school equivalency examination. (The age limits are

state law requirements )

EKC

mum«weheir high school education can’ enroll in nzgh school credit classges
- . . .- . N N . st y A

Students above the eighth grade level of achievement who have not completed




Study Skilis
2
indveventullly receive a dioloma from their home town high school. A student
Y

however, who has more than two years of high school work to take may also

elect to study for and take the high school equivalency test.

Many of the lower ability Program students will be enrolled in the

heart of the program which consists of the following subjects:

" Study Skills

Purpose:

| A great many students flhd_themue}vcu battling fo; survival in the world
of pout-hlgh‘schooi aducation. Countleuu others achieve their exnress.
léidenlc goals but flliéuhort of their rotential for a&cceusu Deficienciea
in the basic leufnlng -kiil- - reudlng; vriting, llitenlng, remembering,
note-tuklng;,;nd test-taking -~ are resnonsible for a substantial nunScr of‘

academic failurea. Yet these lkllld’é;; be nlutered.'

The purpose of this module is to assist itudehts in both acquiring the
effective study habits and developing the nositive attitudes that lead to

fruitful learning éxnerlenccl.

General Goals: Upoh coﬁnlitton of this module, the student will
(1) Have increased confidence lnd'uvbetter attitude toward classroom
'leurnthg.
(2) Be nore effectlve at listening and note-taking in a lecturc lltuutlon.
‘(3) Underatand the lunortunce of organizing and reviewing cluuuroom notes.
(4) Have lncreused confiderice in his ability to use the llbrury.
(5) Have leurned how to apply aystematic nrocedurea for more effective
teat-taking and be able to score higher on both objective and essay

exams then nrevioualy. 30 E | :EE; o | \




" Study Skills |
(continued) : . § 3

Spgcific dbjectivei: Upon_qompletion of this module, a itudent will
(1) Adopt an organi;éd annroaéh to liat;ning.
(2) Adopt an organized anproach to note;taktng.
(3) Outline anq'organize his classroom notes.
(4) Use memory aids whad they afe.ﬁéeded.
(5) Recognize the verbal ;1gnils_uted in lectures.
(6) Locaté-and use correctly the folloQing library resources.
{(a) Card catalog . “
. (§)' Reader's Guide‘to Perioﬂi;gi Literature
(c) Open and closed stacks B
(d) Dictionary of Modern English Usage
(e) Periodical collection
(f) Various encyclopedic referencoi

(g) The librarian

{

) hilcingpish between the Dewcy Decimal and Library of Cong}els
‘classtftcittqn systems.
| (8) Be able to schedule his time beforo beginning Qork.
(9) Be able to search for and recognize the important word clues in exam
questions.
(10) Adopt a strategy of answering easier questions first,

(11) ﬂc able to use guessing as a technique of answering objective

questions when it is nrofitable.

‘(12) Review answers before considering exam finished.

|
Reading Improvemgnt
Purpose:

We live in an age when the sheer quantity of reading material which

O

confronts us everyday is overwhelming. It is claimed that the growth of

3




Reading Impzovemeht - 4
(continued) : v 4

L]

television and other media reducea the need to read, but the fact remains
that success in most lines of endeavor is very closely related- to the ability

to read. . .

The purpose of this course . is to assist individuals in learning how to
| improve their reading skills and habits - how to read nore rapidly and with

greater comprehension. !

General Objective: ;
To lead any ordinary, inefficient réader stepn By careful ltéﬁ”to éhc
piace wh;re he learns to comprehend the nfinted word ra-idly, with efficiency

and flexibllltyu‘ Flexibility in reading consists of the abllify to vary the
reading rrocesses ihraccordanhe with one's purpol§ while achieving a desirable
level of nerformance. /
Specific Objectives: Upon conpleting the course, a student, will
(a) Attack unfamiliar words not in his sight v&cabuiary.
(b) Develop an effective 51.n for continuous vo?abulary improvement.
(¢) Demonstrate his ability to grasn the melningrof”a'word by ig;
context in the sentence. |
(d). Provide, .when requelfed by instructor, the meaning of tw.ﬁty
prefixes which aid in identifying wotd'méaning.
(e) VDemonltrate his gras» ~Z reading techniques by
1. Surveying reading selection

2. Skimming

3. Scanning material

4. Studying reading material.




Reading Improvement _
(continued) . o | -

(f) Be able to comnute reading rate.
(g) ﬁe able to define and explain "lip reading," “sub-vocalization,"
"regrélsion,“'"wofd-by-vord‘rﬁading.“
(h) Demonstrate his understanding;that all his reading wmust have a
nﬁf;o-c.
1) Bg_lsle to nick out the main {dea in a paragraph.
7(j) Be able to identify and organize suuporting détéilstn a barasrapﬁ.
(k) Be lble‘to read graphs and illustrationa thch an luthorlinciudcl
tn his selections, " |
(1) B? able}to drav inferences from reading selections.
(m) Be able to demonstrate critical reading habits and understand
propaganda, ldvertiling, and articles appealing to emotional reactiomns.
(n)‘ ﬁive deQeloped the ability to analyze, synthesize, and organize
ideas. »
(o) Be oroficient in techniques of reading newspapers and magizinel.

(p) Have developed a realization that reading can be fun.

Introduction to Communications
Course descri~tion:
The basic purnose of this course is to help students develon a background

of writing and oral skills which will enable them to successfully complete

the course work in- their major fields.

Upon completion of the course, a student will be able to demonstrate a
~rroficiency in writing sentences that show a coherent lequence'of thought,

are free of ambiguity, and meet accented standards of nunctuation, snelling,

and caritalization.




Introduction to Communications

-~

He will berable to write paragraphs that show a logical organization of

introductory, supporting, and conclﬁding sentences.

‘A student will further be able to seek, process, and organize ihformation
for use in the developmentvof a written and orally-presented report or thesis.

t

T & I Occupational Survey

This course will‘provide'studentl with the 6pportunity to explore various
occupations in the T & I area. Students who are not sure of what program to
enter will be gblo to try various areas and thereby make a better choice.
Students who hﬁve already decided on an occupatio;al chqice will hlveatheir

' inter;;t and ability put to the test through the ekpgriences nffordod.tﬁiouqh
this course. The course will provide for classroom study of occupatiéns, shop
and iabOrAtori\observation, shop and laboratory_expérience (when feasible),
interviews with major instructors, and other activities which may be arranged.

Science

o : Emphasil will be placed on preparing the student for entry into the

Technical Science or Applied Science courses required for his major. A basic

knowledge of physical science and‘prOblem solving techniques will be the primary

components of tﬁe course. Laboratory experiences will be provided.




Science (continued) ’ |  6-A
All of the courses listed above with the exception of the T & | Occupa-

t+ional survey course will be taught in the learning skills center Ioca+éd

in the old readiﬁg fab in room 177 where most of 'he Teachfng will be done

"on an individualized basis.

Principles of Mathematics

This course is designed primarily for the student who has a weak back-
grouﬁd in basic arithmetic and is blanning to enter a‘dipioma program. -Topics
include whole numbers, décimals, frécTions, percenTs; ratio, proportion and
the metric system. Emphasis is placed upoh_The apblicaTion of basiCjariThmeTic
in business and industry. ‘

Major ijecTives include proficiency in the use of fundamental operations,

with émphasis'on speed and accuracy, and the development of good problem solving *

techniques.

Algebra 5

This course is designed primarily for the student planning Yo enter an
asscociate degree program. In general, such a s+udén+ has only a basic arithmetic
-background or has not successfully compleTea a single high school algebra course.
Topics inctlude IineaE equations, faéToring, exponents, radicals and quadratic
equations.

A major objective of the course is to raise the proficiency level of the
 student to a‘level whereby ge caﬁ enter his major field and successfully comQIeTe

+the related math courses.
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Sciénce (continued)

{continued) : 4 B
Studeﬁts are given pretests upon entering each course and post tests

at the conclusion of each course to measure'overall progress. In addition,

reading machines, cassette recoraers and other up-to-date audio visual

equipment is used to pro#ide\fhe student with optional modes of instruction

" in an attempt to persénalizc sach course.

)

"students will enroll in\allxbr some ofkthc subjects listed above, de-
pending on their needs. A student with an ;Q of 110 who had a "D" average U !
in high school for example =ay need to spend much of his time workiﬁg with
study skills packages. ;

Other students will be in the lawer quarter of/their high school class i
or will have been out of high school for a long period of time. These \
studeﬁts right enroll as part-time devnlbpmental students to brush up on
reading and study skills while enro%led in a major. Special ar;angcnents ,
can be made for avstudent who decides to.try » course in a major either for
audit or credit. ——— -

‘High school.graduates wich excellent academic ratings might come into
tﬁe learning skills center éo_scan the dictionary of occupational titles
or participate in some occupational surveys. .

As_these'exAmples éhow, the educational exp?ricnce possibilities are
numerous and. flexible and will meet the needs not;only of the "low-ability
students" but also thé average and above average student in a highly

l

personalized manner.

Student Evaluation

A Mid-term evaluation is to bé a written evaluation to the student in
!
terms of his rate and extent of achievement,
L3 ' ‘
\

A. A copy of this evaluation will be submitted to the developmental

-~ .
advisor by Friday of the ninth week.
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,;t;dentwin\private; so that the student fully understands his progress
, andlpotentialt
:C.‘ CQT te;t is towbé readministered to the developmental student two
| " weeks pfid; to the completion of the samester by the developmental
‘iﬁ;tructor.
‘D.} Tho'roaql}é’of the CQT, along with the instructor's final written
. AeQJIuatidn shall be utilized in couﬁleling with the student to
'determineqhis future educational direction.
As a“resﬁlt %f‘the‘evaluationvand interpre tation of the test sco:es;

r s

and the instructor's observation during the semester, the instructor shall

prepare a writt;n final evaluation indicating the student's over-all progtess
and aChieyemént in the particular class. |
A. 'Thfslstatement is to be in the developmental advisor's po;session
no later than‘the end of the 16th week of the semdster.
B. In order that this statement can be prepared accurately, it is
recomméndea éhat the instructor keep an accurate record of the

. student's class behavior; such as absence, tardiness, promptness

, of assignments, other studg;habitsi“eté.

g

+ R

C. An anecdotaI’EEES;g<sha11 be maintained for sach student.

’

A D. The instructor will also indicate, in his written evaluation,

“

"f . Py ’ b4
Student Evaluation : , 8 ,
;v (continued) S : -
i‘b o ! - -. - . . . . . .
. B. Instructors shall take time to discuss this evaluation with the
|

‘whether or not he feels the student is prepared to enter into a

. , ; o |
Specific major course of study. ‘The final decision will be reached
3 : after a case conference on each student is held with student Services

~ and the devélopméntal instructors. A date will be set each semester

i

to accomplish this task.

A




' APPENDIX E,

NORTH CENTRAL TECHNCIAL INSTITUTE

VOCATIONAL-TECHNICAL DEVELOPMENTALS

INDIVIDUALIZED COURSES

Many of the deveIOpmental program courses have now been individualized.

Individualized courses have the follouing grading éui&eline::
1..»A student who does not complete in individualized course at the end

| " of the semester will have up to six weeks to complete the r;qﬁff ents

and will receive a grade of IP ~ In Progress (see neﬁ grading pollcy.)

The student who receives an IP has the responsibility of initiating

-

arrangements to complete the work by pre-enrolling in the same course

the following semester. o

2. A student who does not complete the course after the nine week period
will receive the final.grade of NC,

3. The student shall be granted credit for each develdpmentalkcourse

(see new catalog.) The credit granted, however,‘shali not reduce the

number of required cre@its that the student Qill eventualiy.take in his

major. The credits shall be figured in the grade point average for

. that grading period but not in the accumulative grade point average.

Course Kiditing

A devglopmeﬁtal student wishing to audit a course in a major will meet
the attendance requirements established by 5is devélopmental instructor which
will be commensurate with the length of the audit.

Auditing students will have the privilege of attending classes bug wil}
not be required to také eXAhinations and will receive no grade credig. .

<

traﬁscript unless he participated for the entire semester.

A course that has been audited does not appear on the student's official

)
Ly

W

Q- ,
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IndividualizedECourses
Page 2 Y

In this case, the audit does appear on the student's offical transcript

" but does not imply any degree of achievement.

A student may change from credit to audit anytime by following the
standard procedure for schedule Ehange;. *
After two weeks, a student may nbt change from‘audit to credit except
with permissicn from his advisor and instructor.

When iestudent has changed to audit, he may not at a later date change

back to credit status.

Withdrawal
Students finding it necessary to-withdraw from thevdevelopmental program
should contact Student Services and their dévelogmental instructor immediately.
Every effort will be made to counsel the student and mutally'arrive at options

which may be considered by the student at a future date.

These options might include:
1. Seeking immediate employment.

2. Enrollment at another Technical institute or four year university.

3; Military services.
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1. student's dccire for caraer goal:
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2, Studcnt'o overall progrcags: \ N\
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Follow-up Study
1970-1973

INTRODUCTION A&D PURPOSE

This report was prepared with the assistance of Mr, Russell Paulsen,
Administrator of Research and Developument, to determine the nurder of
developmental students (formerly called prepaxatory, fxon 1970 to 1973 who:

1. Entered the developmental program.

?. Completed the developmental program. : N
3. Dropped out of the developmental program. |

4. Ent?red a full-time program,
5. Complcted a full-tire prog;am.
6. Dropped out of a full-time program. I S )
this study was also designed to determine the prcscnt.status of sﬁudcnts

vho dropped out of tho developmental program oxr cntered a maior and then

asoped ou’s and to obtain comuients from drop-outs on the st:engths and
veaknosses of the developrental program.’ '

SKOCSDURE ARD POPULATION

m,is study initially involved 169 students who entercd the dcvclo?ment&
rogran from January of 1970 through January of 1973. -Tne uomes and basic
a for this study were taken from student records during the swwer of 1873.

e

dat

A number of students who left KRCTI were not counted as drxop-outs, they wexe:

1. Two students who received certificates of training.
AL :

2. Four “job~out5“ (fourid employment).

Yo 3. Three RCTI students who switched to the Antigo branch caunpus.

. . ' v

i
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% follow=-up guestionnaire (see appendix I, figure I), along with an
explanatory letter (see appendix figure II), were mailed to the 89 drop-out
students, ’ :

- . Twenty-one of these students were drop-outs fromvthe‘prcparatoxy program’
and 68 had enrollegd in a major and dropped out,

ANALYSIS OF DATA

' Seventeen of the original 89 questionnaires were returned for a .15 &
return. Nine of these seventeen are presently employed., Their average
~monthly salary before deductions is $559.22 (sece table I).

TABLE I
[

. Preéent'Monthly Sélary Before Deductions --Occqpations} and
Locations of pev lopmental Program Drop-Outs,

Locations Salaries OccuD;tions5

Wausau $1100.00 ‘ Truck briver

Park Fallﬁ $900.00 Paper Mill (Backtender)
.~spehcer . $540.00 Cheese Factorj-(Wrapper).

Antigo : $488.00 / .Supermurket (Produce Department)

Mosinee ~ $450.00 ' .Spaxe Hand VWorker

Wausau $440.00 Cabinet Assembler

Wausau | $410.00 | Roofer'(Mop, ia§ Papey)

Marshfield $380.00 iSurgical aid

Merrill $325.00 - Dental hséistant;(Receptionist)

9 15033.00 = $559,22

average Monthly Sélaxy

As teble I indicates the highest paid individual cavns $1100/month.
This person is employed as a truck drives:. The second highest is a piper
' mill woxker carning $900/mcnth. The remaining:salaries tend to be ¢lustered
closer togct?g& and represent a variety of occupations, ” .

IToxt Provided by ERI
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Six of the above respandents stated that the most effecctive factor -
in obtaining a job was.frieh@s and relatives. %wo returned to a previous
cliployer and one found a job\Qn her own, It was interesting to note that
none listed somedne working at this school as being most effective in

_obtaining their job. :
The locations listed in table X, show -that all nine respondents showed
a preference for central and northera Wisconsin.

An analysis of the rewaining eight students yreveals the following:
one is still secking employment, two female students are now maryied
nomenmakeri, one is attending Northeast Wisconsin Technical Institute, one
is attending the University of Wiscoasin at Stcvens Point, two have re-
enrolled at NCTI for the fall term and one is disabled and unable to work.

ANALYSIS OF STUDENTS ENTERING A MAJOR

148 out of the original 169 students completed the developmental
program. Nine of these students terminated their education at this point
and 139 entered a major., Twenty-two of these entering a major have com-

pleted the program... as indicated in table II.

TABLE II | S | .

Number of Students Completing Specific Majors.

ggiggﬂ . ' . Number of Stuﬁeggg
Welding - . ‘ | 1
ﬁafketiné . o 3
' Nursing A : . 4
Residential Design ‘ 1
Merchandising | E '3
Home Economics Assistant . . 2
Automotive ' 3
Electronic Sexvicing ) 1l

‘Clerk  spist

Forty-two of the original population of developmental students in
this study are still working to complete their majors somotime during the,
1973-74 school year. . '

N L -
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North Central Vocational, Technical and Adult E’d‘ucation District

Norih Central Techifcal Instifute

Wausau, Wisconsin 54401
Telephone 715 - 675-3331

Lawrence B. Heyt
Director

1000 Schofield Avenue -

July 11, 1973

~

Dedr Former Student:
North Central Technical Institute is re-evaluating the
/preparatcry program and would apprec1ate your cooperatlon
in completlng the enclosed questlonnalre.
Please feel free to llst the strengths and weaknesses
of the preparatory program on the back of the enclosed
- card. ‘

Thank you for your cooperation.

Sincerely,

(L2 4 ,
/Russell Paulsen, Admlnlstréfor
Research and Development

ih
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